2

Intermediate Unit Profile
Demographics
200 Yale Avenue
Morton, PA 19070
(610)938-9000
Executive Director: Lawrence O'Shea

Mission Statement
The mission of the Delaware County Intermediate Unit, a regional educational service agency, is to
provide leadership in the development and delivery of quality, cost-effective programs and services to
school communities.

Vision Statement
DCIU is creating partnerships that inspire excellence in education: Drive, Create, Inspire, Understand.

Shared Values
We believe in our commitment to provide diverse and flexible education programs and services within a
safe environment by fostering the development of learning communities of integrity and excellence.

We pledge to promote forward thinking, creativity, partnerships and to encourage positive change.

We will seek to maintain our entrepreneurial spirit while developing meaningful goals that indicate the
success of our mission.

Educational Community
The Delaware County Intermediate Unit (DCIU) is a regional education services agency. It is our mission
to provide leadership for the development of innovative and cost-effective programs to meet the needs
of our county.
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DCIU serves more than 80,000 school-aged students and more than 6,000 educators on a regional basis.
Direct instruction is provided to more than 15,000 students enrolled in DCIU’s Special Programs, Career
and Technical Education and specialized programs.
The Delaware County Intermediate Unit is one of Pennsylvania’s 29 regional educational agencies.
Established in 1970 by the State Legislature, IUs were charged with providing services in seven areas.
DCIU grew to meet Delaware County’s needs by providing services best offered on a regional basis such
as special education, technical education, services to nonpublic schools and technology.
Today, more than 40 years in the business of serving the needs of Delaware County, DCIU has grown to
provide more than $125 million worth of services through the management of 60 programs.

4

Core Foundations
Professional Education
Training/Personnel Development Council





Regular Education
Related Service Personnel
Special Education
Administrators

Describe how the council functions and how many times it meets in a given year.
The Professional Education plan is reviewed annually. There are existing processes that support
the review and these processes are conducted through three groups that are connected to the
Professional Education Plan. Each of these groups has an impact on the implementation and
evolution of this plan. The three groups are:


In-service Committee - which is referenced in the DCIU- Education Association contract.



Executive Council - which includes administrative leadership from Special Programs;
Curriculum, Instruction, and Assessment; Professional Development; and Technology.



Employee Engagement Council - which includes Employee Engagement and
Administrative Leadership

Because the work of these groups addresses the continuous improvement of DCIU, they will
influence the annual reviewing and amending of the Professional Education plan. The timeline
of the review is linked to the goals that are set for the calendar year of July 1 - June 30.
Following an internal evaluation of progress towards organizational goals, DCIU will make
decisions that will influence revision of the Professional Education plan.
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Characteristics
Intermediate Unit’s Professional Education
Characteristics
Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to
interventions for struggling students.
Increases the educator's teaching skills based on
effective practice research, with attention given to
interventions for gifted students.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and
use data in instructional decision making.
Empowers educators to work effectively with parents
and community partners.
Intermediate Unit’s Professional Education
Characteristics
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for struggling students
are aligned to each other, as well as to Pennsylvania’s
academic standards.
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for gifted students are
aligned to each other, as well as to Pennsylvania's
academic standards.
Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching and
learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.
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Provide brief explanation of your process for ensuring these selected characteristics.
Based from needs assessments and focus groups within the IU priority areas were developed to
focus professional development for five different groups.
Early Childhood (Early Intervention and Head Start) Teachers; Paraprofessionals; IU Teachers;
Psychologists/Social Workers/Counselors, and Related Services.
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For each of the groups the following priorities were established:


Early Childhood Teachers - Teaching Social Skills, Linking Instruction to Standards,
Continuum of Instructional Intervention, Implementation of Effective Instructional
Practices, Research Based Curriculum, and Interventions.



IU Teachers - Utilizing Instructional Technology, Assistive Technology to Support
Students, Principles of Positive Behavior Support, Implementation of Effective
Instructional Practices, Research Based Curriculum, and Interventions.



Psychologists/Social Workers/Counselors - Community Resources; Principles of Positive
Behavior Support; Creating, Implementing, and Monitoring of Functional Behavior
Assessment and Behavior Plans.



Related Services - OT/PT: Sensory Processing, Speech/Language: Assessing Social Skills,
Highly Effective Research Based Practices, Communication systems.



Paraprofessionals - Principles of Positive Behavior Support, Effectively Working as a
Member of a Team, Communication Needs of Students

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
The population of students currently served by DCIU is primarily focused on meeting the
remedial and behavioral needs of students.

Strategies Ensuring Fidelity
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff implementation.
 An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
professional development initiative.
 The LEA has a systemic process that is used to validate whether or not providers have
the capacity to present quality professional development.
 Administrators participate fully in all professional development sessions targeted for
their faculties.

7
 Every Professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.
Provide brief explanation of your process for ensuring these selected characteristics.


Professional development activities are based upon detailed needs assessments that
utilize student assessment results, teacher surveys, and/or administrator observations,
to target instructional areas that need strengthening.



Implementation of Educator Effectiveness program based on Danielson's Framework for
Teaching



Formal and Informal observations are a part of the evaluation process



Informal observations, walk-throughs, are used to determine effectiveness of
professional development and additional needed supports for teachers.



Differentiated supervision in place to accommodate needs of permanent and temporary
professional employees.



All certificated employees set individual, and program goals in consultation with their
supervisor.



Employee goal attainment is determined through an evaluation of evidence collected by
the employee and shared with their supervisor



Much of professional development is provided by specialists within the Intermediate
Unit



Outside professional development is vetted by supervisors, program directors and all
contracts are approved by IU Board of Directors
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Induction Program


Inductees will know, understand and implement instructional practices validated by the
LEA as known to improve student achievement.



Inductees will assign challenging work to diverse student populations.



Inductees will know the basic details and expectations related to LEA-wide initiatives,
practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson design on
leading students to mastery of all state academic standards, assessment anchors and
eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist students
in crisis.



Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.



Inductees will learn and understand the hierarchy and procedures of the intermediate
unit.

Provide brief explanation of your process for ensuring these selected characteristics.
The primary purpose of the Induction Plan is to help staff new to the Delaware County
Intermediate Unit understand and fulfill their role in accomplishing the organization’s mission,
goals, objectives and action plans, as well as those generated by the PA Standards Aligned
System. The IU teaching staff, in all of our departments, will have to be knowledgeable about,
and thoroughly familiar with, the Standards in order to teach to them in collaboration with the
districts served. The staff will require and receive training in the components of Standards
Aligned System in order to assist the districts in fulfilling the implementation requirements.
Other purposes for the Induction Plan include a general desire on the part of the organization to
improve teaching performance, to promote the personal and professional well-being of new
employees, and to transmit the culture of our organization to new employees.
This Induction Plan was completed in accordance with Act 178 and PDE’s 5/93 Induction and
Professional Guidelines. All newly hired DCIU professional staff including, first year teachers,
approved Head Start and Pre-K Counts teachers, Career and Technical School instructors
participate. The professional development of Inductees is managed in accordance with the Code
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of Professional Practice and Conduct for Educators (22 Pa. Code 235). A mentor relationship and
a core Induction Team (consisting of the Inductee, the Mentor and the Supervisor) is provided
for the Inductee for the first year of employment. In the first half of an inductee's first year the
inductee will attend, in a cohort with other inductees, four required meetings covering but not
limited to, DCIU procedures and policies, DCIU employee evaluation and goal setting, and an
introduction to the PDE Standards Aligned System. During the second half of an inductee's first
year the inductee will attend four professional development courses established in response to
a needs assessment completed by all new inductees. Topics generally include, classroom
management, technology integration, working with students with special needs and various
aspects of literacy instruction. In certain instances a new inductee may attend alternate
professional development opportunities provided they have received prior approval from their
supervisor and the director of Quality Schools. If an inductee already holds a Level II
certification from PDE then they are required to complete only the first half of the Induction
program.
Throughout the course of an inductee's first year the inductee will meet at least once per month
with their mentor and at least twice per year with their supervisor. Discussion topics may
include, but are not limited to, DCIU policies, vital information (attendance, calendar,
emergencies, etc...), Employee responsibilities, Building operations, Information about the
Education Association, and Essential Forms. The topics covered will be determined by
conversations between the inductee, their mentor, and their supervisor based on the needs of
the inductee.

Needs of Inductees


Frequent observations of inductee instructional practice by a coach or mentor to
identify needs.



Frequent observations of inductee instructional practice by supervisor to identify needs.



Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.



Student PSSA data.



Standardized student assessment data other than the PSSA.



Classroom assessment data (Formative & Summative).



Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Review of written reports summarizing instructional activity.
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Submission of inductee portfolio.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations and
second-year teacher interviews).



How to access organization standardized forms.



How to access professional development registration and records.

Provide brief explanation of your process for ensuring these selected characteristics.
Within the induction program every inductee will complete a workbook for each half of the
program. These workbooks form the basis of a personal portfolio. This potfolio includes
checklists of conversation topics, meetings/professional development notes and reflections,
employee evaluation and goal setting forms, and supervisor approval.
Inductees will start meeting with their mentor on a weekly basis, and transitioning to a monthly
basis through the course of their first year depending upon the needs of each individual
inductee. Inductees will meet with their supervisor at least twice each semester to discuss
questions and progress.
During regular meetings specified by the induction program the new employee will discuss their
individual needs with both their mentor and supervisor.
At the beginning of Induction new employees complete a needs assessment to help determine
targeted professional development .
One of the required induction meetings includes detailed explanation of the Intermediate Unit
evaluation plan and how that plan is tied to the state educator effectiveness program. For those
inductees that are teaching professionals the observation component of this evaluation is based
of the Danielson Framework for Teaching. For all non teaching professionals their observations
component is based off of the various PDE approved frameworks and rubrics.
Inductee classroom assessment data and lesson plans are included in the conversations that are
mandated between the inductee and their supervisor.
Each inductee completes an evaluation at the conclusion of their induction program. This
evaluation is used to inform and modify the induction process.
When applicable PSSA and other standardized test data are reviewed with inductees within
different programs.
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Mentor Characteristics






Pool of possible mentors is comprised of teachers with outstanding work performance.
Potential mentors have similar certifications and assignments.
Potential mentors must model continuous learning and reflection.
Potential mentors must have knowledge of LEA policies, procedures and resources.
Potential mentors must have demonstrated ability to work effectively with students and
other adults.
 Potential mentors must be willing to accept additional responsibility.
 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching and conferencing skills, problem-solving skills and knowledge of adult learning
and development).
 Mentors and inductees must have compatible schedules so that they can meet
regularly.

Provide brief explanation of your process for ensuring these selected characteristics.
Mentors are selected from the ranks of experienced professionals by their Supervisor. Mentors
are assigned inductees based upon job compatibility. Mentors attend a required annual training.
Selection of qualified mentors will be made by supervisors based on the following criteria.


Willing and eager to serve as mentor



Three year minimum of exceptional service as a DCIU employee



Willing to go above and beyond the call of duty, including time spent beyond the normal
work day



Willing to participate in all the necessary requirements of the DCIU mentor training
program



Exhibits ability to foster and develop talents of others



Inspiring and motivating



Has a positive attitude



Resourceful



Demonstrates current competence in planning, instruction, and classroom management



Has the ability to understand the developmental role of being a mentor and meet the
needs of the inductee



Ability to represent the DCIU as a highly qualified professional



Knowledge of discipline (grade/subject/service) for which inductee is responsible



Ability to shadow inductee on the job to support needs/concerns



Communicates openly with supervisor
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Appropriate certification



Familiarity with domains of educator effectiveness

All assignments will be made by the Supervisor from the pool of trained mentors taking into
consideration:


Location



Relevant responsibilities and other job assignments



Available time



Corresponding Certification



Compatible subject area or grade level.

Induction Program Timeline
Topics
Code of Professional Practice and Conduct for
Educators
Assessments
Best Instructional Practices
Safe and Supportive Schools
Standards
Curriculum
Instruction
Accommodations and Adaptations for diverse
learners
Data informed decision making
Materials and Resources for Instruction
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If necessary, provide further explanation.
Our induction program consists of work over two semesters and can begin in either semester.
One semester is from September to December and the other semester is from January through
May. Completion may take longer than one year.
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Monitoring Evaluating and Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
During the induction process the progress of inductees is monitored and evaluated on a regular
basis by their specific mentors and supervisors. Additionally, through the DCIU registration
system and meeting/course sign in sheets, the IU Induction Coordinator monitors the progress
of each inductee. At the end of each part of the induction program supervisors evaluate the
their inductees' workbooks/portfolios and sign off their approval. Following the approval of the
supervisor the inductee workbooks are sent to the Induction Coordinator and Director of Quality
Schools for final evaluation and approval. Following approval the names of employees who
successfully complete induction are sent to Human Resources to be placed in the employees'
files.

Recording Process
Identify the recording process for inductee participation and program completion. (Check all
that apply)


Mentor documents his/her inductee's involvement in the program.



A designated administrator receives, evaluates and archives all mentor records.



School/LEA maintains accurate records of program completion and provide a certificate
or statement of completion to each inductee who has completed the program.



LEA administrator receives, tallies, and archives all LEA mentor records.



Completion is verified by the LEA Chief Administrator on the Application for Level 2
Certification.
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Needs Assessment
Intermediate Unit Accomplishments
Accomplishment #1:
79 percent of students in Collingdale Community School who took pre/post GRADE assessments in 20122013 demonstrated improvement in
their scores.
Accomplishment #2:
67 percent of students enrolled in Delaware County Academy (DCA) demonstrated growth in their
pre/post GRADE scores for 2012-2013
Accomplishment #3:
Kindergarten students in the Hearing and Language Programs demonstrated a program average 45 point
gain in their Growth Score Value on literacy assessments measured across the
school year. The Elementary students in these programs increased the program average score by 34
points
Accomplishment #4:
Throughout the 2013-2014 year there were 81 OPTIONS students employed in the community at various
sites.
Accomplishment #5:
OPTIONS Enhanced Employment Opportunities had an 18% increase in revenue during 2013-2014.
Accomplishment #6:
Analysis of fall to spring oral reading fluency data for nonpublic students in grades 2 through 6 indicated
that the average group level rate of improvement per week exceeded the average AIMSWEB rate of
improvement per week.
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Intermediate Unit Concerns
Concern #1:
2014 - did not meet PA standards for academic growth on Literature Keystone exam
Concern #2:
2014 - did not meet PA standard for academic growth on Algebra 1 Keystone exam.
Concern #3:
2014 - did not meet the PA standard for academic growth on Biology Keystone exam.
Concern #4:
Head start reports poor attendance as a concern across its program.

Prioritized Systemic Challenges
Systemic Challenge #1 (System #1) Establish a system within the Intermediate Unit that fully ensures
consistent implementation of standards-aligned curricula across all learning sites for all students,
including those associated with adult learners.
Aligned Concerns:
2014 - did not meet PA standards for academic growth on Literature Keystone exam

2014 - did not meet PA standard for academic growth on Algebra 1 Keystone exam.

2014 - did not meet the PA standard for academic growth on Biology Keystone exam.
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Intermediate Unit Plan
Action Plans
Goal #1: Establish a system within the Intermediate Unit that fully ensures consistent
implementation of standards-aligned curricula across all learning sites for all students, including
those associated with adult learners.
Indicators of Effectiveness:
Type: Annual
Data Source: Brigance administered three times per year for low incidence
students
GRADE and GMADE administered three times per year for high incidence
students
Specific Targets: There will be an average 10% increase in the rate of
improvement on each of the three PSSA and Keystone exams.

Strategies:
Curriculum Mapping
Description:
There is ample research indicating that Curriculum Mapping is a proven
method of aligning instruction to standards and improving instruction. Below
are some resources of reports and books detailing that research. DCIU has not
conducted a recent curriculum audit and current maps do not reflect the PA
Core Standards. The process of Curriculum mapping will be used to examine
current IU program curriculum and align that curriculum to the newly
developed PA Core Standards.

Jacobs, H. H. (1997). Mapping the big picture: Integrating curriculum
and assessment K-12. Alexandria, VA: Association for Supervision
and Curriculum Development.
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Jacobs, H .H. (2004). Getting results with curriculum mapping.
Alexandria, VA: Association for Supervision and Curriculum
Development.
Udelhofen, S. (2005). Keys to curriculum mapping: Strategies and tools
to make it work. Thousand Oaks, CA: Corwin Press.
Hale, J. A. (2008). A guide to curriculum mapping: Planning,
implementing, and sustaining the process. Thousand Oaks, CA:
Corwin Press.
SAS Alignment: None selected

Implementation Steps:
Curriculum Mapping: Communication
Description:
Program directors and supervisors will communicate to teaching staff the
rationale and general plan / timeline for creating, monitoring and evaluating
curriculum maps.
Start Date: 7/15/2015

End Date: 8/21/2015

Program Area(s): Professional Education, Special Education, Student Services
Supported Strategies:


Curriculum Mapping

Curriculum Mapping: Professional Development
Description:
DCIU teaching staff and supervisors will receive professional development on
PA Core Standards and looking at their existing curriculum. Training will focus
on comparing the standards to current curriculum particularly in areas of
language and literacy. Professional development will be provided by members
of DCIUs Curriculum and Professional Developments offices.
Start Date: 8/24/2015

End Date: 11/30/2015

Program Area(s): Professional Education, Special Education
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Supported Strategies:


Curriculum Mapping

Curriculum Mapping: Professional Development
Description:
DCIU teaching staff will receive professional development on curriculum
mapping and use of SAS Curriculum Mapping tool. Map creation will focus on
language and literacy acquisition across the programs as well as curriculum
content and teaching practices designed for diverse learners in an inclusive
setting.
Start Date: 12/1/2015

End Date: 1/29/2016

Program Area(s): Professional Education, Special Education
Supported Strategies:


Curriculum Mapping

Curriculum Mapping: Monitoring
Description:
Program supervisors will meet with teaching departments on a monthly basis
to view the progress of the creations of the curriculum maps, answer
questions and discuss ideas.
Program directors will meet with the supervisors on a monthly basis to go
over the teachers' progress and address any concerns.
Start Date: 2/1/2016

End Date: 6/24/2016

Program Area(s): Professional Education, Special Education
Supported Strategies:


Curriculum Mapping
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Curriculum Mapping: Evaluation
Description:
Directors and supervisors will review assessment data on a semi-annual basis
to determine impact of curriculum mapping. Special attention will be paid
towards student assessment results in specific standard areas to determine
what if any gaps still exist and what areas of instruction if any need further
revision.
Start Date: 8/3/2015

End Date: 6/29/2018

Program Area(s): Professional Education, Special Education
Supported Strategies:


Curriculum Mapping
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Intermediate Unit Level Affirmations
We affirm that this Intermediate Unit Plan was developed in accordance, and will comply with
the applicable provisions of 22 Pa. Code, Chapters 4, 12, 14, 16 and 49. We also affirm that the
contents are true and correct and that the plan was placed for public inspection in the Intermediate
Unit offices and in the nearest public library until the next regularly scheduled meeting of the
board or for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Implementation Steps focus on the learning needs of each staff member to enable
all staff members meet or exceed the Pennsylvania academic standards in each of the core subject
areas.
No signature has been provided
Board President
No signature has been provided
Executive Director

